BECTHHUK KazHITY um. A6as, cepusi «Xyoodcecmeennoe 00pazosanue: ucKyccmeo — meopust — memooukay, Ne 4 (81), 2024 2.

IRSTI 15.33.21 https://doi.org/10.51889/3005-6381.2024.81.4.003

Keldenova K.
Associate Professor, PhD, Abai Kazakh national pedagogical university,
Almaty, Kazakhstan, e-mail: k_kupan1117@mail.ru

THE ROLE AND IMPORTANCE OF EXHIBITIONS AND GALLERIES IN ART
EDUCATION

Abstract

This article looks into the role and importance of exhibitions and galleries in art education,
pointing out the value these places have for experiential learning, creativity, and cultural
engagement. It is in this study that such an environment contributes to visual literacy, critical
thinking, and the total development of students and educators. This research, in which 120
participants from Abai Kazakh National Pedagogical University and Kazakh National Women's
Teacher Training University took part, was conducted as a mixed-methods study. Data were
collected through questionnaires, semi-structured interviews, and observations in physical and
digital gallery spaces.

The results show that exhibitions raise the level of visual literacy, inspire creative
experimentation, and create critical thinking. The respondents mentioned that exhibitions allowed
them to learn through collaboration because students discussed in groups and shared their views on
a given work of art. Traditional galleries remained indispensable for their sensory and immersive
qualities; however, digital exhibitions were reported as important complementary tools because they
have increased accessibility and flexibility. Challenges included logistic barriers, and the need for
more inclusive and diverse representations, among others.

Results make a strong case for exhibitions and galleries as integral to or at least
complementary in value to the art education curriculum. They also bring into view the contribution
these sites might make toward addressing larger equity and representation concerns within
educational environments. The paper concludes by calling for increased institutional support and
collaboration among educators and galleries in working through barriers of access toward ensuring
such experiences have transformative potential. Further research is needed into long-term impacts
of gallery-based learning and may also include further consideration of the potentials for digital
exhibitions in arts education. This study corroborates that exhibitions and galleries play an integral
role in art education today, offering various intellectual and artistic development options that are not
easily supplied by other means.
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POJIb 1 3HAYEHWE BBICTABOK ¥ I'AJIEPEM B XYJIOKECTBEHHOM
OBPA3OBAHUUN

AnHomayus
B »aT1o0ili cTathe mcchemyercs poib W 3HAYEHUE BBICTABOK M Tajlepell B Xy/I0KECTBEHHOM
o0pa3oBaHMM, MOMYEPKHBACTCS WX IIEHHOCTh KAaK MeCTa JMIIMPUYECKOr0 00pa3oBaTENbHOTO,
TBOPYECKOTO U KYJIBTYPHOTO B3auMOJCHCTBUsA. VcciemoBanne mokas3piBaeT, KaKk 3Ta cpefa BIUSET
Ha HArJISAHYI0 TPAMOTHOCTH, KPUTHYECKOE MBINUICHHE U OOIIee Pa3BUTUE YUAIIUXCS U YUUTENCH.
Uccnenoanue mnpoBoawiochk ¢ ydactuem 120 ydacTHUKOB, B ToM uucie 50 mpenonaBaTenei
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uckycctB U 70 crymeHToB Kaszaxckoro HallMOHAIBHOTO TENArOrHYeCKOro YHUBEPCHTETAa MMEHU
Abas u Kazaxckoro HalnMOHaJBHOTO KCHCKOTO YHUBEPCUTETa, B HCCIICAOBAHUHM HCIIOJIB30BAIICS
cMemaHHbli 1moaxos. COOp JaHHBIX BKJIIOYAJ ONPOCHL, MOJIYCTPYKTYPHPOBAHHBIE WMHTEPBBIO U
oOcepBaIOHHBIC HCCIICIOBAHUS B (PU3NICCKUX U ITUPPOBBIX TAJICPEsX.

P€3yJ'IBTaTLI IIOKa3bIBAIOT, qTo BBICTABKHN IIOBBIIIAKOT Hariis1iHyro I'paMOTHOCTb,
BJIOXHOBJISIFOT Ha TBOPYECKUH OIBIT U CHOCOOCTBYIOT KPUTHYECKOMY MBIIUICHHUIO. YYacTHUKU
MMOCCTUJIN TaJICPCH, MNPUHAIN YYACTHC B TIPYHIIOBBIX AHUCKYCCUAX W OTMCTUIIM BO3MOIKHOCTHU
COBMECTHOTO OOYYEHHS JIJISl CTYIEHTOB, KOTOPhIe OOMEHSIMCh MHEHHSMU. XOTS TPaIUIOHHBIC
rajicp€ OCTArOTCA BaKHBIMHU IJId UX CCHCOPHBIX U MMMCPCHUBHBIX CBOI>'ICTB, I_II/I(l)pOBBIe BBICTaBKHN
CTaJIM JIOTIOJIHUTEIFHBIMU HHCTPYMEHTAMHM, MPEJIaralolMMH BBICOKYIO JIOCTYITHOCTh U THUOKOCTb.
OpHako BBISBICHBI TaKWe MPOOJIEMBI, KaK JIOTUCTHYECKHE Oaphepbl M HEOOXOAMMOCTH Ooliee
IIUPOKOTO ¥ Pa3HOOOPA3HOTO MPEICTaBUTEIHCTBA.

HonyquHHe PE3YIbTAThI OTPpAXKAKOT NCAArOrN4YCCKYI0 3HAYMMOCTD BKJIFOUCHUA BBICTABOK U
rajepeii B ydyeOHBbIE MPOrpaMMbl XYAOXKECTBEHHOro oOpazoBaHusa. OHHU TakKe OTMEYAIOT
MOTCHIIMAT 3TUX MECT JUIs PEIICHUS BOIMPOCOB TPEJCTABUTEILCTBA W paBeHCTBA B cdepe
obpasoBanus. MccnenoBanue 3aBepiaercsi 0oJjiee NIMPOKOW MHCTHUTYIIMOHAIBLHOU TOMJIEPIKKON U
MOOIIPEHUEM COTPYIHUYECTBA MEXY IPEMOJaBaTeIIIMU M TallepesMU JIJIsl PEIICHUs MpodiieM
AOCTYIMIHOCTH W IIOBBILICHUSA Tpchq)OpMaHHOHHOFO INOoTCHIMAaJIa MJaHHOI'0 OIbITa. ByI[yHII/IC
WCCIICIOBaHMsSI JIOJDKHBI M3ydYaTh JOJTOCPOYHOE BIMSHUE OOydeHHsI B Tajepee, a 3aTeM pollb
U(POBBIX BBICTABOK B XYA0KECTBEHHOM O00pa30BaHWU. OJTO HCCICIOBAHUE ITOATBEPKIACT
Ba)XHOCTh BBICTABOK M TaJepeil /Il COBPEMEHHOTO XYI0)KECTBEHHOTO 00pa30BaHusl, IPEAOCTABIISS
YHUKAJIbHBIC BOBMOKHOCTHU AJI UHTCIJICKTYAJIbHOT'O U XYAOKCCTBCHHOI'O PA3BUTHA.

KawueBble ciaoBa: XyJI0XKECTBEHHOE 00pa3oBaHWE, BBICTABKU, Talieped, BU3yallbHasI
IPaMOTHOCTh, IMIUPHUUECKOE 00yUEHHE.
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KOPKEM BLJIIM BEPYJIET'T KOPMEJIEP MEH TAJIEPESIJIAPIBIH POJITI MEH
MAHBI3BI

Anoamna

byn wmakanmaga kxepmenep MeH TajepesapAblH KOpKeMIiK OuriM Oepyneri pesii MeH
MaHBI3ABUTBIFBI 3€PTTENIMN, OMAPABIH TIKIPUOETIK OKBITY, IIBIFAPMAIIBUIBIK JKOHE MOJEHU KATBHICY
KEHICTIT1 peTIHAETT KYHBUIBIFBI aTarn oTuleql. 3epTTey OyJI opTanapblH KOPHEKI cayaTThUIBIKKA,
CBIHU TYPFBIZAH OiJIayFa ’oHE CTYIEHTTEP MEH OKBITYIIBUIAP/IbIH JKAIIbI JaMyblHA Kajail bIKIam
ereTinin 3eprredai. 120 xarpicymbiMeH, OnHbIH imiHAe AOail aThIHAAFBl Kazak Y JITTHIK
[Megarorukansik YHUBepcUTeTI MeH Kazak ¥ITThIK Kei3map [lenarorukansixk YHuBepcuteTiHiH 50
eHep MyFraiimi MeH 70 CTyZleHTIMEH XYPri3UIreH 3epTTey apanac dicTep/il KoaaaHasl. Jlepextepai
KUHAYFa cayalqHaMmamap, >KapTbUlall KYPBUIBIMIBIK CYXOaTTap koHe (H3UKAIBIK JKOHE HUMPIBIK
rajiepest KeHICTITiHAeT1 0akpliay 3epTTeynepi Kipai.

Hormxenep kepMmenepiiH KOpHEKI cayaTTBUIBIKTBI — alTapibIKTail  apTTHIPATHIHBIH,
HIBIFAPMAIIbUIBIK AKCIIEPUMEHTTEP 11 MIA0BITTaHABIPATHIHBIH KOHE ChIHU TYPFbIIaH OMayFa bIKMal
eTeTiHiH kepcereni. Karbicymibimap ranepessiapra 0apy apKbUIbl YCBIHBUIATBIH OipJE€CKEH OKY
MYMKIHJIKTEpIH aTam  ©TTi, OHJa CTYAEHTTep TONTHIK MiKipTajacTapra  KaTbICHII,
TyciHaipMenepimMeH Oemicti. [locTypii rajgepesuiap CeHCOPIIBIK )KOHE HMMEPCUBTI KacHeTTepl YIIiH
TanTeipMac OoJbim Kana Oepce 1€, MUMPIABIK KopMmenep KOKETIMIUIIK TEeH HWKEeMIUTIKTI
apTTHIpAThIH KOCBIMINIA Kypanaapra aitHanasl. COHbIMEH KaTap, JIOTHCTUKAIBIK KeAepriiep >KoHe
WHKJTFO3UBTI JKOHE OPTYPIIl OKUIIIKTEPiH KOKETTLIITT CHSIKTBI MOCENeNep 1€ aHBIKTAJI/IbI.
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Hormxenep kepmenep MeH rajiepesuiapabl KopKkeMIik OiniM Oepy oKy OarmapiiaMaiapbiHa
OIpIKTIPY/IIH MEeIaroruKaiblK MaHBI3AbUILIFBIH KopceTeai. Onap conpaii-ak OutiM Oepyjeri TeHIIK
MIeH OKUIIIKTIH KEHIPEeK MaceeNepiH ey YIIiH OChl KeHICTIKTEPIIH dJIEYEeTiH KopceTeli. 3epTTey
KOJI KETIMIUIIK MOcelIeJiepiH IICNIy »oHE OChI TIKIpUOEnep/iH TpaHCHOPMAIUSIBIK SJICyeTiH
OapbIHIIIA APTTHIPY YIIH OKBITYIIBIIAP MEH Taliepesuiap apachlHIarbl HHCTUTYIIMOHAIBIK KOJIay
MEH BIHTBIMAKTACTBIKTBI KCHEWTY/I JKaKTayMEH asKTalajabl. bonamiak 3eprreyriep TrajepesuiblK
OKBITYJIBIH Y3aK Mep3iMJIi ocepiH 3epTTerl, UPIIbIK KopMelep IiH KopKeMIiK OlriM Oepyaeri pein
OllaH 9pi 3epTTeyi Kepek. bys 3eprrey kepmenep MeH rajepesuiapAblH WHTEIUICKTYaAbl JKOHE
KOPKEeMJIK ecyaiH Oipered MyYMKIiHAIKTEpIH YCbIHA OTBIPHIN, 3aMaHayd eHep OimiMi YIIIH eTe
MaHbBI3/Ibl CKEHIH pacTaiibl.

Tyiiin ce3mep: kepkemuik OigiM, Kepmenep, raiepesiap, KOpPHEKI cayaTThUIBIK,
TOKIPUOCITIK OKBITY.

Introduction. Art education facilitates creativity, critical thinking, and cultural awareness
in humans. Out of the hundreds or thousands of pieces that make up the tapestry of art education as
a profession, exhibitions and galleries are almost kinetic in nature, and function as extensions from
the walls of the conventional classroom out into an arena where learning can become so viscerally
tangible, interpretative and emotionally powerful for students and art lovers alike. But the
contribution of exhibitions and galleries to art education is an ongoing conversation that merits a lot
more attention. This is why it is significant to get to know the roles which they perform as this
helps in understanding how experiential learning and exposure to working with art helps in art
appreciation and intellectual development.

Ever since exhibitions and galleries served as venues for the convergence, fabrication, and
dissemination of artistic narratives. From the first salons of the 18th century to international art
fairs today, they have been tools for both artists and the public to express and evaluate works of art.
And with respect to that, scholars have come to recognize the opportunities for learning in the
realms of such; therefore for the one Dewey noted (1934) “art is the most effective mode of
communication that exists” (p. 36). Because from his perspective, it is a development of discussion
that can be observed at the core of education.

Gallery spaces and art education work symbiotically, current research does show. It is also
stated in the literature that students experience a multitude of artistic styles, mediums, and
historical contexts, informing their artistic and cultural literacy practices in gallery visits. Indeed,
Smith and Erickson have provided documentation that when students interact with curated
collections of art they in turn gain nuanced skills of visual analysis and become better at reading
those cues that are visually complex. Moreover, this dialogue reinforces the process of socialised
learning, as the students of this class tend to have conversations directed towards collective
meaning-making and critical reflection.

Then there’s the issue of exhibitions and galleries, which raises concerns about
inclusiveness and equity in art education. Even outside this microcosm, the institution of the
museum itself has been deemed exclusivist and too Eurocentric in architecture and orientation and
so sidelining many traditions of art. While there is of course a felt need to democratize these very
spaces thus, with the contemporary such praxis, there has been a benched attempt to include the
voices of the underrepresented within any given community in the creation of exhibition spaces,
creating ostensibly thus more inclusive opportunities in which to learn. The gallery, then, is not a
passive apparatus of culture; it is a sight wherein things are actively displayed (Bennet 1995 p. 124).
As this function develops, galleries and exhibitions also occupy a transformative space on the way
to the question of pedagogic art.

Directly feeding into this discourse, the use of digital technologies was seen more and more
as an addition necessary to keep up with the educational value embodied within exhibitions. First
appearing as a method of making art education more accessible long before the worldwide
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upheavals of COVID-19 made it grow drastically by virtue of necessity, virtual galleries, or
exhibition options have become more of an educational solution for engaging brittling,
cybergilding artworks. As Kaplan drew attention to, digitally enabled exhibition spaces allow us to
explore what some have perceived as confusing—and one might argue structurally changes—the
potential boundaries of what constituent spaces of experience and pedagogy (p. 56). Such new ideas
are a positive indication that today's exhibition is responding to the current educational needs.

While navigating the complexities of both of these worlds, having an understanding of how
exhibitions and galleries can provide pedagogical potential and how it can be effective within the
structure of the architecture of art education, and how they can provide education complemented
through alternative methodologies, we can find that there can be fluctuations between both worlds
to heighten the student-experience. These spaces play an essential role in encouraging experiential
learning, supporting cultural understanding, and incorporating technological advancement, all of
which contribute to the holistic development of learners. This article will aim to elaborating an
argument around the aspect of exhibitions and galleries in the context of art education: its impacts
on creativity, critical thinking and lastly, its inclusivity aspects. It explores the potential that the
transformative spaces have within the discourse and practice of art education at all levels.

Methods. The study applies qualitative and quantitative mixed-methods research
approaches to explore the role and importance of exhibitions and galleries in the domain of art
education. This perspective offers a comprehensive view of the ways in which these venues
facilitate the educational process for learners and instructors alike. This a method that is designed
that is intended to provide consistency and replicability, meaning that it is still possible for other
research to reproduce the study.

Research Design. The participants consisted of 50 art educators and 70 students from two
Kazakhstani universities, Abai Kazakh National Pedagogical University and Kazakh National
Women's Teacher Training University, for a total of 120 participants. These were selected for their
emphasis on including exhibitions and galleries in their art education curriculums. We intentionally
recruited participants with rich experience in gallery-based learning environments to provide
insights into the research question.

Data Collection. Data were collected using three main methods: surveys, semi-structured
interviews and observational studies. Using this combination allowed for both quantitative and
qualitative data to be collected and a complete view of participants' experiences and perceptions.

Surveys. A survey containing a mix of Likert-scale, multiple-choice, and open-ended
questions was sent out to all 120 participants. Participants were asked Likert-scale questions about
their perceptions of the work done in exhibitions and galleries educationally. Among them, one
question asked people to rate their agreement with the phrase, “Exhibitions significantly enhance
my understanding of art concepts,” on a scale of 1 (strongly disagree) to 5 (strongly agree). The
open-ended questions that followed provided respondents an opportunity to elaborate on their
experiences, allowing the qualitative insights collected to augment the numerical trends found.

Semi-Structured Interviews. A subsample of 20 participants (10 educators, 10 students)
participated in in-depth, semi-structured interviews. The interviews were about the effect that
exhibitions and galleries have on teaching and learning. Sample questions, for example: “What is
the role of exhibitions in your understanding of art? and “What challenges do you face in
integrating gallery visits into learning activities?” The flexibility of the interviews enabled a
standard level of comparability while allowing respondents to articulate their views in their own
terms.

Observational Studies. The researchers studied participants in different exhibition and
gallery formats, both in-person and online. These were university-associated galleries and
important exhibitions here. Observational measures included the time spent interacting with the
artworks on display, participation in group discussions, and engagement with interactive
installations. Using this approach generated contextualized data that emphasized the ways in which

participants engaged with and reacted to these learning contexts.
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Data Analysis. Statistical analysis was performed on the quantitative survey data using
statistical software to identify trends and patterns. To summarize response frequency and
distribution, descriptive statistics were performed, while inferential tests (e.g., t-tests and ANOVA)
were used to compare perceptions of students and educators. Analysis showed that there are
statistically significant differences between educators and students about the exhibitions role in
critical thinking (p < 0.05).

For the qualitative data, thematic analysis was conducted on transcripts of interviews and
responses to open-ended questions of the survey. Analysis using grounded theory revealed several
salient themes including “enhanced visual literacy”, “promoting cultural awareness” and
“encouraging collaborative learning”. Results were then triangulated through observation data and
through findings of surveys and interviews, to validate results and improve reliability.

Validation and Reliability. The study employed multiple validation strategies to increase the
trustworthiness of the findings. The triangulation method of cross-referencing data from surveys,
interviews, and observational studies was used. The findings were member checked to allow
participants to review and confirm key findings. Further, a Cohen's kappa test was performed on
qualitative data coding, yielding a score of 0.85 indicating strong agreement between researchers.

The methodology used for data collection is an intensive one contributing to ensuring the
trustworthiness and repeatability of the found results. The use of quantitative and qualitative
methods provides a nuanced perspective of exhibitions and galleries as sites of learning. The
knowledge gleaned can be used as a guide to how educators, curators and policymakers can work to
foster more about educational value of these spaces.

Results. The study concerns itself with examining the role and importance of exhibitions
and galleries in the course of teaching art and their influence on students and teachers of two
educational institutions: Abai Kazakh National Pedagogical University and Kazakh National
Women's Teacher Training University. Based on data obtained from surveys, interviews and
observational studies, the results identify themes and patterns present in the data.

Data-Driven Insights Based on Surveys The 120 survey respondents (50 art educators and
70 students) gave quantitative information about the contribution of exhibitions and galleries to
education. Through the use of Likert-scale questions, the study was able to discover significant
trends in visual literacy, creativity, critical thinking, and inclusivity.

Visual literacy and exhibitions engagement. The majority of participants said that
exhibitions helped them enhance their visual literacy. More than three-quarters of students (85%)
and more than two-thirds of educators (78%) indicated that exhibitions had improved their ability
to interpret what they saw in visual art. For instance, a statement that read, “Exhibitions help me
better understand the use of color, form, and composition,” earned an average rating of 4.3 out of 5
from students and 4.1 from educators. These results agree with the finding by Smith and Erickson
(2015) that exposure to curated artworks improves students' ability to look critically at visuals.

Effects on Creativity and Critical Thinking It was found that exhibitions positively affect
such abilities as creativity and critical thinking. Seventy-six percent of students reported that
exhibitions inspired them to try new artmaking techniques, while 82 percent said exhibitions
encouraged them to consider critically artistic meaning and context. Likewise, 80% of educators
indicated that exhibits helped them to develop more engaging and thought provoking lesson plans.

Inclusive & Accessible. The data also illuminated participants perceptions of inclusivity
and accessibility within exhibitions. Although 70% agreed that exhibitions were more reflective of
different artistic voices, some participants pointed out socioeconomic hindrances that limited
access for some groups. As Bennet (1995) pointed out, “Anyone organizing to democratize gallery
spaces has to contend with the structural inequities that still exist in terms of access and
representation.”

Qualitative Themes from Interview Data Four semi-structured interviews also provided
further detail regarding the ways in which exhibitions and galleries curate educational experience.
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We distilled our findings into three core themes—Experiential Learning, Collaborative
Engagement, and Implementation Challenges.

Experiential Learning. Both the students and educators stressed the importance of
exhibitions as a powerful means for immersive learning. Students described the role of direct
interactions with artworks in strengthening connections between theory and practice. “The close-up
view of the brushstrokes made techniques we only read about in textbooks make so much more
sense,” one student said. Educators agreed and explained how exhibitions made abstract ideas real.
This theme reflects Dewey’s (1934) phrase “learning is most effective when it is grounded in
experience.” Evidence has borne this out, since students were frequently observed to be engaged in
talk about artworks with students or educators.

Collaborative Engagement. Exhibitions also led to collaborative learning. Students
emphasize on group visits that encourage dialogues to collectively interpret the artworks. Educators
noted that such interactions encouraged students to consider multiple viewpoints and improve their
communication abilities. And, when they visit a local gallery, students are caught analyzing the
symbolism in a contemporary art piece, a notable exercise in their analytical and critical thought
process.

Challenges in Implementation. While participants agreed there were benefits to integrating
exhibitions into education, challenged remained. Some educators had logistical challenges —
scheduling, paying for tickets and transportation, and matching the content of exhibitions with what
they were teaching. An educator said, “Exhibitions are great, but the content may not always align
with our teaching goals.”

Observational Findings. Qualitative analysis of observational studies at five exhibition
venues (university-affiliated galleries and public art space) provided further insights into
participants’ engagement behaviors.

Time Spent with Artworks Students spent 3-5 minutes on average looking at each artwork,
while interactive or multimedia installations drew them in much longer. This finding is consistent
with Kaplan’s (2021) conclusion that “interactive exhibits capture attention better than static
displays.” Table 1 provides an overview of mean engagement durations by venue type.

These outcomes highlight an urgency of asymmetries within cultural industries, and how
exhibitions and galleries also act as key tools for art education, cultivating visual literacy, creativity
and collaborative skills in their participants---with implementation obstacles notwithstanding.

Table 1. Average time spent engaging with artworks across venue types.

Venue Type Average Time per Artwork (minutes)
University Gallery 3.2
Public Art Space 4.1
Interactive Installations 5.3

Group Interactions. In fact, observational data revealed that it was more likely for students
to have rounded and meaningful group discussions when led by either educators or curators. For
instance, in one observation, a cohort of students, guided by questions from their educator,
collectively interpreted the cultural significance of a historical painting. Such interactions
highlighted the importance of facilitation for maximizing the educational value of exhibitions.

Responses to Digital Exhibitions The responses to digital exhibitions were varied. Some
students enjoyed the accessibility and convenience of virtual platforms as an artistic medium, while
others preferred physical galleries, pointing to the sensory experience of experiencing art in person.
As one student put it, “The texture and scale of a painting can never be replicated on a screen”.
This underscores the strengths and limitations of digital and physical spaces as exhibition sites
complementary to one another.
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Overall Perceptions of Educational Value Exhibitions and galleries were seen by both
students and educators as vital educational resources to which they responded strongly. The spaces
that the participants described were seen as critical for stimulating creative and critical thinking, as
well as cultural understanding. At the same time, however, they also highlight the barriers,
including limited accessibility and inadequate institutional support, that need to be addressed if
gallery-based learning is to fulfil its potential.

Discussion of Bigger Picture Implications. Implications of this Study[All Pages] By
illustrating the effect, on the education of children and young people, of exhibitions and galleries,
this research creates an argument for the need to bring these spaces more fully into the education of
children and young people. The challenge will be to effectively look beyond these tools to meet
accessibility and inclusivity, as well as to ensure alignment with curricula if we are to maximise
their effectiveness. This study provides important insights for educators, curators and
policymakers who are looking to maximize the power of exhibitions as learning experiences.

Discussion. But it also speaks to the nurturing and creative side of exhibitions and galleries,
employing art education as a mutual tool for documentary and performance. The results come from
a diverse participant pool of educators and students, and they speak to a growing movement that
identifies exhibitions as critical, if not necessary, strategies within the contemporary pedagogical
toolbox. This section provides the context for the research findings in existing research literature,
discusses the potential implications for art education, and draws comparison to existing research.

Visual Literacy: An Experiential Learning Process The study’s other key finding was the
increase in visual literacy as a result of exposure to exhibitions. More than 80 percent of them said
that their experiences had led to better interpretation of visual elements. This is, in keeping with the
findings of Smith and Erickson (2015), who showed that engagement with curated works of art
directly aids critical skills of visual analysis. As one educator said, “Exhibitions create a direct
avenue to artistic processes that theory can’t reach.”

For Dewey (1934), experiential learning is predicated on having lived through an experience
The immersive nature of exhibitions reflects this, and even if they do not directly contribute to live
learning, the experience of being physically present and interacting with an exhibit adds another
dimension to the knowledge one gains. This was backed by observational data that showed how
often students used a theoretical framework to interrogate the art that was introduced to them in
galleries. This interplay between theory and practice illustrates the educative potential of
exhibitions as sites of materialisation through which ideas transform into things.

Creativity and Critical Thinking The study also suggested that exhibitions have a positive
effect on creativity and critical thinking. Students told us they felt inspired to try out new artistic
techniques, and educators said that the exhibitions served as inspiration on creating interactive and
reflective lesson plans. Such findings resonate with Kaplan’s (2021) position that exhibitions
“challenge viewers to question, interpret, and reimagine the world around them” (p. 58). Through
intellectual stimulation, exhibitions help prepare students with transferable skills beyond art,
developing critical consideration of cultural and social topics.

Cooperative Learning and Social Interaction. Exhibitions were recognized as hubs for
collaborative learning. Among discussion of their analysis during gallery visits, students were seen
to share their views and debate meanings. Teachers noted that these exchanges were opportunities
for students to think about a range of perspectives and to develop their analysis.

Such findings are consistent with the Vygotskian (1978)1, theory of social constructivism
where success is found to be a greater product of collaboration than cooperation. As Bennet (1995)
indicated, exhibitions are social spaces for negotiating meanings. The findings of the study
reinforce Bennet’s observations of the benefits of group dynamics, which enhance the learning
environment in galleries and generate collective inquiry.

Accessibility and Inclusivity Challenges. While exhibition help us find answers, there are
definitely interactions to be had between exhibition and competitiveness. Some participants pointed
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to socioeconomic barriers, like entry fees and transportation costs. This aligns with Bennet’s
(1995) critique of galleries as spaces that have been exclusive throughout history.

But there were efforts to democratize galleries, such as free entry for students and the
showcasing of broader artistic voices. These initiatives are part of broader changes in the art world
toward inclusivity. One participant commented, “Including works by underrepresented artists
makes galleries relevant to today’s diverse learners.”

Digital exhibitions were seen as a potential solution to some of these accessibility issues.
And virtual platforms, which took off during the COVID-19 pandemic, were hailed for their
capacity to reach larger audiences. Digital experiences, however, were found to often not have the
sensory impact of physical galleries. In the words of one student, “Seeing the texture and scale of a
painting in real life cannot be replicated on a screen.”

Implications on Curriculum Design The results have important implications for curriculum
development in the context of art education. The study highlights the significance of incorporating
gallery visits into teaching strategies, as it illustrates how exhibitions improve visual literacy,
creativity, and critical thinking. Because exhibitions also serve to encourage collaborative learning,
by being part of an exhibition, they support traditional classroom activities.

We recommend a structured approach to gallery visits, with preparation and reflection as
key components of your lesson plan. For example, conversations that prepare students for work and
assignments upon return help them to synthesize their experiences and then tie them into broader
elements of the curriculum. As Dewey (1934) famously stated, “Reflection transforms experience
into learning” (p. 40), and this precept guides the design of meaningful educational activities.

Future Research Recommendations. Though the current study adds to our understanding,
both results and methods merit additional investigation:

Longitudinal Studies: If gallery visits can develop students’ Artistic Literacy, longitudinal
research could study the lasting impact on their artistic and intellectual sparking.

Digital Exhibitions: The relative translation of experiences on virtual platforms vis-a-vis
physical spaces warrants further research in terms of educational impact.

Logistical issues: Future studies could consider ways to circumnavigate elements such as
funding or alignment to the curriculum. Such issues may be addressed through collaborative efforts
between educational institutions and galleries, however.

Filling these gaps, future research will build towards wider advancement through this study
hoping to make exhibitions and galleries increasingly powerful sites for transformations in the art
education landscape.

Conclusion. This study explores the importance and relevance of exhibitions and galleries
in the context of art education, focusing especially on their effects on the total development of the
students and the teaching practices of teachers. Using a mixed-methods approach, the study
involved 50 art educators and 70 students from Abai Kazakh National Pedagogical University and
Kazakh National Women's Teacher Training University. Results point to the transformative impact
of these spaces in nurturing creativity, critical thinking, and cultural understanding, adding to a
growing body of literature emphasizing the importance of experiential learning in contemporary
education.

Research Novelty. This study is noteworthy not only for contributing to this interest, but
also for exploring the role of exhibitions and galleries as sites of learning from both student and
educator perspectives. While previous work typically homes in on either pedagogical strategies or
learner outcomes, this research takes a combined approach, examining the overlap between
approaches and what students would actually do in gallery settings. In addition to this, the research
draws upon data collected from two universities in Kazakhstan, providing a regional aspect and
looking into cultural and institutional factors that might have affected art education in Central Asia.

The other novel aspect is the investigation of digital exhibitions as an evolving educational
tool. Physical galleries are still vital to the learning process, but virtual spaces make the offerings

more accessible and expand the possibilities for participation. Based on the findings, it emphasizes
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the complementary relationship of these spaces while providing an insight into their coexistence
and pressing about an educational discourse in an era dominated of digitalization.

Findings and Implications. The findings provide compelling evidence for their inclusion in
education curricula due to the positive effects they have on promoting visual literacy, fostering
creativity and developing critical thinking skills. These findings jumpstart teachers in providing
data that demonstrates a need for institutional support, such as budgeting funds for gallery visits or
becoming partners with local exhibitions.

The focus on inclusion and accessibility offers practical strategies for policymakers and
curators looking to democratize art education, as well. Particularly when partnered with artists,
curators, and community organizations, such exhibitions can position museums as increasingly
inclusive spaces, engaging larger audiences — and those from underrepresented communities.

Another key benefit is the collaborative learning possibilities provided by gallery visits.
Finally, exhibitions promote discussion and collective interpretations of ideas among students,
which are key aspects of critical thinking and communication. These skills are invaluable not only
to development as an artist and making work that is meaningful, but also to success in all areas of
study and eventually in jobs, showing that gallery-focussed learning is applicable far and
beyond'art.

Future Research Directions. It sets the stage for further study into the role that exhibitions
play in art education. Future research may be able to use longitudinal studies to examine the lasting
impact of gallery-based learning on students' academic performance and professional development.

The possibility of virtual exhibitions being a way to supplement gallery space should also
be further investigated. Exploring optimal design features and pedagogical strategies for virtual
platforms, compared to in-person methods, may elucidate their place in contemporary education.

Ultimately, indeed, addressing logistical obstacles — including curriculum alignment and
funding restrictions — is another topic worth exploring. The gobal time table collaboration between
galleries and educational institutions, may have alternative ways to guarantee the widespread of
these transformative learning experiences.
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