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THE ROLE OF APPLIED DECORATIVE ARTS IN SHAPING STUDENTS'
AESTHETIC TASTE

Abstract

The article discusses imitation, on which a student of applied decorative arts should work
attentively and confidently in relation to the development of an aesthetic sense, drawing conclusions
about the role of practical fine arts studies for educating creativity and culture within society. The study
was conducted among 120 high school students who participated in decorative arts workshops of three
disciplines (i.e. ceramics, textiles and metalwork) and was characterized using a mixed methods
rationale. We measured changes in aesthetic judgment and skill development using pre- and post-tests,
as well as qualitative interviews and evaluations of student projects. The students showed substantial
gains in their awareness of the diversity of artistic traditions —especially about non-Western decorative
arts. The qualitative data suggested that student understanding of beauty and design was enriched
through their engagement with the applied arts as evidenced in final projects in which students exhibited
greater aesthetic discernment, originality, and cultural awareness. This paper suggests some of the
important educational possibilities of decorative training for a fuller and fairer appreciation of taste by
students. It also shows the importance of incorporating non-Western arts traditions into the curricula of
arts education. Subsequent research could further investigate the lasting effects of the practice-based
methods of decorative arts education and possibilities for interdisciplinary collaboration. Putting the
results in context the research adds to a body of literature that supports an integrated approach to arts
education, including the significance of the decorative arts for cultural and creative learning.

Keywords: decorative arts, aesthetic taste, arts education, cultural awareness, creative
development.
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POJIb JEKOPATUBHO-ITPUKJIA/THOI'O HCKYCCTBA B ®OPMHUPOBAHUU
ICTETHYECKOI'O BKYCA CTYJAEHTOB

Annomayus

B craree paccmarpuBaeTcs MMHUTAUMs, HAJ KOTOPOM CTYIEHT, HU3YYAKOLIMWA IPUKIATHOE
JIEKOPaTUBHO-TIPUKIIAJHOE UCKYCCTBO, JOJDKEH paboTaTh BHUMATEIBHO M YBEPEHHO B OTHOLICHHUH
pPa3BUTHUSL OACTETUYECKOTO UYBCTBA, [IE€JAIOTCA BBIBOJBI O POJU MPAKTUYECKUX 3aHATUN
M300pa3UTeIbHBIM HCKYCCTBOM [UIsl BOCIWTAHUS KPEAaTHMBHOCTH M KYJIBTYphl B OOIIECTBE.
HccnenoBanue npoBoamiiock cpeau 120 crapimekiiacCHUKOB, KOTOPBIE Y9acTBOBAJIM B MacTep-Kiaccax
M0 JEKOPATUBHO-MIPUKIAJTHOMY HCKYCCTBY MO TpeM IJUCHHUIUIMHAM (KepamHKa, TEKCTWIb H
METaJII000paboTKa), U OBUIO OXapaKTEPH30BAHO C WCIIOIH30BAHUEM CMEIIAHHBIX METOAOB. MBI
M3MEpPUIIN U3MEHEHHUS B 3CTETUYECKUX OLICHKAaX U pa3BUTHUU HaBBIKOB, UCIOJIb3Ys IPEABAPUTEIbHBIC U
MOCJIEIYIOIME TECThl, a TAaK)KE€ KAueCTBEHHBIC WHTEPBBIO M OLIEHKH CTYIACHYECKUX IPOEKTOB.
CTyneHTsl POJEMOHCTPUPOBAIIA 3HAYUTENBHBIA POCT B CBOCH OCBEIOMIICHHOCTH O Pa3HOOOpa3uu
XyJI0’)KECTBEHHBIX TPaJUIIMI, OCOOEHHO O HE3aragHOM JIEKOPAaTUBHOM HCKyccTBe. KauecTBeHHbBIE
JaHHBIE CBUJETEIHCTBYIOT O TOM, YTO MOHUMAaHHE CTYACHTaMU KpacOTbl U JM3aifHa 000raTHIOChH
Onarojaps X 3aHATHIM MPUKIATHBIM UCKYCCTBOM, O Y€M CBHJICTEIILCTBYIOT HTOTOBEIC TIPOCKTHI, B
KOTOPBIX CTYIEHTHI MPOSBUIN OOJBIIYI0 3CTETUYECKYIO MPOHUIATENBHOCTh, OPUTMHAIBHOCTh U
KYJIbTYPHYIO OCBEIOMJIEHHOCTh. B 9TON cTaTbe paccMaTpuBarOTCS HEKOTOpPHIE Ba)KHbBIC
00pa3oBaTeNbHBIE BOZMOYKHOCTH O0YYEHHsI JEKOPATUBHO-TIPUKIIATHOMY UCKYCCTBY Ui O0Jiee MOTHOTO
U OOBEKTUBHOIO IMOHMMAHUS BKyca ydamuxcsi. B Hel Takke Moka3zaHa Ba)KHOCTb BKJITIOUCHUS
He3alaJHbIX XYI0KECTBEHHBIX TPaIUIUi B ydeOHbIe MJIaHbl XYIOXKECTBEHHOTO 0Opa3oBaHUS.
[Tocnenyromue uccne0BaHus MOTJIH OBl CIIOCOOCTBOBATH JAJIbHEUIIIEMY U3YUEHHUIO TOJITOCPOUHBIX
MOCNEACTBUIM TMPaKTUKO-OPUEHTHPOBAHHBIX METOJOB OOyuYeHHUs JAEKOPAaTHBHOMY HCKYCCTBY H
BO3MOKHOCTEH MEXIUCIHUIUIMHAPHOTO COTPYIHUYECTBA. Pe3yiabTaThl MCCIEIOBAHUS JIOMOJHSIOT
TUTEPaTypPy, KOTOpas MOAIEP)KUBAET KOMILIEKCHBIN MOXO0/T K XY/I0’)KECTBEHHOMY 00pa30BaHHUIO, B TOM
YHCIIe 3HAYEHUE JIEKOPATUBHO-TIPUKIIATHOTO UCKYCCTBA JUISI KYJIBTYPHOTO M TBOPUYECKOTO O0YUCHHMSI.

KiroueBsble c10Ba: 1€KOpaTUBHO-TIPUKIIAIHOE UCKYCCTBO, 3CTETHUECKUI BKYC, XY/10’KECTBEHHOE
oOpa3oBaHue, KyJIbTYPHAsI OCBEAOMIICHHOCTh, TBOPUYECKOE Pa3BUTHE.
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CTYAEHTTEPAIH OCTETUKAJIBIK TAJIFAMBIH KAJIBIIITACTBIPY IAFbI
COHJIIK - KOJTJAHBAJIbI OHEPIIH POJII

Ayoamna
Makanana CoHIK-KOJITaHOambl ©HEP/l OKUTBIH CTYACHT JCTETHKAIBIK CE3IMHIH JaMyblHA
KAaTBICTBl MYKHSAT >KOHE CEHIMJI >XYMBIC iCTeyl KepeKk HMHUTalMs KapacThIpbUIabl, KOFaMia
HIbIFAPMAIIBLIBIK IEH MOJICHUETT] TopOHeney YiiH OeiiHeney eHepiHiH NPaKTHKAIbIK ca0aKTapbIHbIH
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pedi Typaibl KOPBITBIH/IBI Kacalaabl. 3epTTey YII ToH OOHBIHIIA (KepaMHKa, TOKbIMA KOHE METAILT
OHJICY) COHIIK-KomaHOansl mebdepimik cabakTapblHa KAaTBICKAH KOHE apajac dJicTepial KoJijaaHa
OTBIpBIN cunartanFad 120 opra MeKTen OKYIIBUIAPBIHBIH apachblHAa XYprisinai. bi3 scTeTukanmbik
Oarajay MEH JIaFIbUIap/Ibl IaMBITYIaFbl ©3repicTep/Ii al/IbIH ajla XKoHE KSHIHT1 ChIHAKTAP/IbI, COHJIAM-aK
camaibl cyx0ar MeH CTyAEHTTIK o0anappl Oaranaybl HaiganaHa oTeIpeIn enmenik. CTyaeHTrep
KOPKEMJIIK JOCTYPJEPIiH OpTYPIILIiri, acipece OaTBICTBIK €MeC COHJIIK ©HEep Typalibl OiTiMIepiHe
aifrapneikTail ecyni kepcerti. Camansl gonenaep cryneHTTepain CylynblK MeH AU3aiHIbl TYCIHYI
oJIapIbIH, KOJITaHOATBI OHEep cabaKTapbIHBIH apKachIH/1a OaMbITBUFAHBIH KOPCETEI1, OYJ1 CTYIEHTTEP/IIH
ACTETHKAJIBIK KOPETCHIITiH, ©31HIK epeKIIeNiriH JXOHE MOJCHU XabapHapiblFblH KOPCETKEH
KOPBITBIH/IBI )KOOAJIapIaH KepiHedl. byl Makanaaa OKyIIbUIapIbIH TATFaMbIH HEFYPJIBIM TOJIBIK JKOHE
OOBEKTUBTI TYCIHY YIIIH COHAIK-KOIJAHOAIBI ©HEpi OKBITYABIH Keilip MaHbI3Ibl OimiM Oepy
MYMKIHAIKTEp1 KapacTeipbuiaibl. Ol COHIai-aK 0aTHICTBIK €MEC OHEP AOCTYPJICPIH KOPKEMIIK O11IM
OepyIiH OKY >KOcTapiiapblHa €HTi3Y/11H MaHbI3IBUIBIFBIH KopceTei. Kelinri 3epTTeynep CoHlik eHep/Ii
OKBITYJIBIH ToKipubere OarbITTajFaH OICTEpPIHIH Y3aK Mep3iMJi cajlapblH JKOHE IOHAPaJIbIK
BIHTBIMAKTACTHIK MYMKIHJIIKTEPiH OJIaH 9pi 3epTTeyre BIKMall €Tyl MYMKiH. 3epTTey HOTHKenepi
KOPKEMJIIK OLTIMIe YKaH-KaKThl KO3KapacThl KOJJIAUTHIH 9JcOMETTEP/Ii, COHBIH IIITHE MOJICHH JKOHE
IIBIFAPMAIIBIIBIK OKBITY YIIIH COHTIK-KOJITaHOATBI OHEPIiH MAHBI3IbUTBIFBIH TOJIBIKTHIPAIBI.

Tyiiin ce3aep: CoHAIK-KOIAaHOAIBI OHEP, SCTETUKAIBIK TaJlFaM, KOPKEMIIK OiIiM, MOJCHHU
xa0apaapIibIK, MIBIFAPMAIIBUTBIK JaMy.

Introduction. Fostering aesthetic taste in students is a multilateral event with rooted
affiliations to numerous aspects of the educational system. The single most important factor
contributing to its aesthetic orientation, however — and the defining element of Tsutakawa-Chinn's
artistry — is proficiency in the decorative arts. The arts, which include a variety of forms including
pottery, manufacturing jewelry and textiles, various rituals have provided with an exclusive way in
searching and exploring their creativity and its medium of beauty that clicks both the categories the
beautiful object having gone through its creation through some or other types of formulation. In the
educational environment, the applied decorative arts are directed not only at hours of creative self-
realization and becoming more educated in an applied art school but also can stimulate your own
aesthetic feeling to other works.

Generally speaking, the years have seen growing realization about the overall integration of
arts education together along with its decorative arts like a element utilizing the greater educational
tableau. Arts education has long been considered an important influence on creativity critical
thinking, and cultural identity among students (Eisner, 2002). As Eisner says, “the arts allow
children to experience different ways of knowing and seeing the world” (Eisner, 2002). It
highlighted the importance of decorative arts education, as it pushes students to engage with their
environment in a very complex and deeply thought way.

Although the value of arts education has been well recognized, this research area is relatively
underdeveloped in academic literature considering the function of applied decorative arts for
shaping pupils' aesthetic taste. A great deal of research has been done in the larger field of visual
arts, but unfortunately this can mean a neglect of what influences decorative arts may have on
students’ aesthetic development. The presence of this lacuna in the literature calls for a more
thorough mining of the effects that decorative arts can have on /in-forming students’ aesthetics. This
research addresses these voids by exploring the effects of practical work in decorative arts on the
development of student’s aesthetic taste regarding the importance and potentiality of advocation for
the incorporation of assigned cerebration artefact into pedagogical problem-solving.

Introduction to Decorative Arts in Education. Decorative arts the decorative arts are art
forms that are practical and collectively have both utilitarian and aesthetic purposes, such as
ceramics, design, craft etc. This stands in contrast to "drawing/art”, which is often an expressive
implication of aesthetic and intellectual elements, where the work can allow more pushed

interpretations. The decorative arts are often categorized in opposition to the fine arts, namely,
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painting, drawing and sculpture which generally produce objects of fine quality with an aesthetic
beautiful result. 1 The teaching of decorative arts is an introduction to the science of design and
form as well as tools, techniques, aesthetic values, ideas about quality and patterns that ensure good
function. The disciplines offer balance, symmetry, color theory, and material significance—
important factors of aesthetical taste — among others to which if encountered by the new student
would begin forming their taste.

The influence of decorative arts on the educational space dates back historically to the Arts
and Crafts Movement which began in England during the late 19th and ended after world war I,
around dawn of second industrial revolution. Led by figures like William Morris and John Ruskin,
this movement promoted craftsmanship and upheld the beauty of handmade objects. It was an
attempt to counter the industrially machined products which altered in its enthusiasts’ eyes forever
and uglified their environment with clumsy products of poor quality. Rooted in the idea that art
should be integrated into all aspects of life and that objects for sale are as relevant to aesthetic
beauty as those made purely for show, the Arts and Crafts Movement built upon John Ruskin's
ideas about environmental well-being. In this way, the movement set the stage for why decorative
arts started popping up in academic curricula, especially schools of art and design.

Currently, in modern university and college curricula the decorative arts are most often
associated with design elements of functional art (furniture design, ceramics and more). But the
emphasis on decorative arts can be found to varying degrees across educational institutions and
cultural contexts. In much of the West, this marrying of fine art and decor is considered a defining
feature of 19th-century decorative arts, where kitchens have long constituted lesser spaces —
sidebars to the grandeur of public-facing rooms in upper middle-class households. This discrepancy
highlights critical research questions about the differing importance of decorative arts within
separate educational programs and its effect on developing individual aesthetic.

The Impact of Decorative Arts on Aesthetic Sense. The relationship of the study of
decorative arts with aesthetic taste is difficult and intricate. The aesthetic taste in its widest sense
refers to the ability of a person to recognize and feel beauty in works of art, nature, or life. And that
is obviously incredibly difficult, and it concerned to our identity which plays into a lot of factors —
cultural background, experience, learnable experiences — so many different things. Aesthetic taste
in an art education is developed by the kind of experiences that students have with various forms of
art and how they are asked to engage.

Decorative arts provide an unusual way for students to interact with art in a more tactile,
practical manner. Where fine arts are more theoretical and conceptual in nature, decorative art and
design involve the application of hands-on techniques to realistically bring any three-dimensional
creation to life. Students must make aesthetic decisions from the outset of selecting materials to
later determining the form and function of their object. During this process, students can grasp how
the aesthetic principles of balance, harmony and proportion are utilized in contrivance situations.
Turn helps increase the refinement of their aesthetic judgment and taste.

In addition, decorative arts often require the understanding of age-old crafts and
methodologies which respect a large cultural history. These techniques have not only enriched the
aesthetic sense inherent in the students but also helped them to understand how significant
decorative arts is culturally as well as historically. By teaching the production of Japanese ceramics
or African textile design, for instance, students would be exposed to different cultural aesthetics and
come away from study with a broader definition of beauty than is represented in western culture.
The conversation with respect to learning from different traditions in art, encourages our students to
evolve into aesthetically more rounded and global human beings.

Review of Literature and Implications for Education. While specific research into the role
of decorative art in aesthetic taste is relatively rare, there are broad literatures that support the
general case for training in the arts to help people develop an aesthetic sensibility. For example,
researchers Winner and Hetland (2008) suggest that arts education cultivates creativity, critical
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thinking, and an understanding of humanities different forms of expression (Winner & Hetland,
2008). This was proof that the teaching of the decorative arts might have a substantial impact on the
aesthetic development of students. Research also suggests that students who participate in direct
experience using art-making traditions (like many of the hands-on techniques involved with
traditional crafts) tend to develop an enhanced grasp of visual constructs; they are more likely to
apply them in other domains (Hetland, et al, 2007).

In conclusion, the role of such decorative arts in developing students ‘aesthetic taste should
not be underestimated or scantily investigated. Exploring the decorative arts teaches practical art-
making skills, and hones an eye for beauty. With the growing emphasis amongst educational
institutions on arts education, we need more studies to see how decorative arts can be introduced
into mainstream curricula and how these fields can help in overall development of the students. It is
enormous aesthetic potential that the decorative arts have an out-of-the-classroom is likely to
resonate with and engage students in how they experience and interact with the world.

Materials and methods. Applying a mixed-methods approach, with qualitative and
quantitative methods in tandem was used to discover the role of applied decorative arts on
developing students' aesthetic taste. In this way, the data could be used to gain a holistic description
of (1) how students perceived their engagement with decorative arts; and (2) what the consequences
for their sense of aesthetics were. The study tracked high school students in artistic tracks at four
schools for six months. The methods utilized comprised of a series of workshops in which the
researchers collectively created tools and measures such as tests (pre- and post-) to see how
students' aesthetic preferences or understanding of design principles were improved by
interventions. In the next sections, we will explain this methodology in detail to allow for a
reproduction of the study.

Selection participants and sampling. This study applied a purposive sampling method
targeting students who were taking registered courses in either applied decorative arts (pottery,
textile design, jewelry making) to explore the sample population. Four different high schools took
part in the study, together comprising 120 students aged between 15 and 18. Participating
institutions were identified based on their select established arts programs and support for
longitudinal research. The sample of schools was selected to capture a variety of socioeconomic and
cultural contexts in which we can examine the intersection between decorative arts, aesthetic
development, and social status. Previous research in the domain of arts education indicated a sample
size of 100-150 participants would be adequate to detect meaningful differences in aesthetic
preferences (Hetland et al., 2007), and we chose to exceed their recommended minimum.

Training-Design and Development Workshop A series of workshops were set up with the goal
of introducing students to different types of applied decorative arts. Teaching was organized in slab
type two-week workshops concentrating on a unique location associated with the decorative arts,
like ceramics, metalwork, or textiles. Workshops were facilitated by trained artists and educators
with experience in their field. The workshops were designed to introduce the students to the
technical skills for producing artefacts and at the same time, elicit their responses on aesthetic
principles which included concepts in symmetry, harmony (or balance), color science and cultural
issues of artists.

Workshops were constructed as such: a brief lecture on the history and culture of a particular
art form started off every session, later leading into technical demos. Cricut Sold their wares and
presented methods on them for students to create their own holiday decorations. The workshops
saw students explore their creative process and question the reasons behind the aesthetic decisions
being made. This analysis played an important part in the qualitative findings of the study which
was based on our reflections and choices. In addition, students kept process journals to record their
thoughts and feelings about the project in progress at that point in time (another source of
qualitative data).
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Pre and post-testing. To quantitatively evaluate changes in the aesthetic taste of students, a
pretest-posttest design was performed. The pre-test was used to gauge a baseline of students'
aesthetic preferences and their understanding and ability to apply design principles before the
workshops commended. Students evaluated images of decorative art objects from diverse cultural
and historical contexts on scales measuring criteria such as beauty, balance or harmony. They were
also asked to give a rationale for how they rated the images, which shed light on their initial
(aesthetic) appraisals.

The post-test, given at the end of the workshops and measured by means of the same format
as on pre-test with new questions about decorative art knowledge and applied aesthetic principles.
We conducted paired t-tests to determine if there were significant changes in the students' aesthetic
preferences and judgments before attending the workshops as compared to after attending them.

Students also produced a piece of decorative art at the end of the series, It was their final
project. A panel of professional artists and educators then evaluated these projects based on
originality, technical skill, and aesthetic qualities. These assessments, in turn, served as benchmarks
for the students' actual advancement within applied decorative arts and were correlated with the
students' natural aversions to how their visual perceiving’s matched professional criteria.

Data collection and analysis of qualitative data. In addition to quantitative data,
unstructured interviews with students and teachers provided qualitative information. Our style of
interviewing happened both at the midpoint during workshops and following final projects. The aim
was for the interviews to investigate how students' understanding of decorative art and aesthetics
changed during their course, and also the more subjective experiences with practising creative arts.
Interviewing teachers also gave us a perspective of how student aesthetic taste had evolved over the
course of the workshops.

The qualitative data were analyzed using a thematic (interpretable pattern) analysis,
identifying common themes and patterns in the data. A subsequently developing a greater
awareness of how students' personal taste identities were influenced by participation in applied
decorative arts. We used this coding framework to analyze the journal entries of the students as
well, which helped explain some of their changing aesthetic judgments and preferences over time.
Qualitative methods capture students' artistic development in a much more subtle and closer view
important for arts education research (Eisner 2002).

Statistical Analysis. After coding the qualitative data, we analyzed quantitative data based on
results of pre- and post-tests using a statistical analysis. The pre- and post-test scores were
compared with paired t-tests at p < 0.05. This analysis helped to establish whether students had any
statistically significant changes in their aesthetic preferences due to participation in the discrete
applied decorative arts workshops. Multiple regression analysis was performed to make an
adjustment for possible confounding variables, e.g., students already had experiences of the
decorative arts or other artistic form as previously taught (Table 2). It allowed us to control for the
general aesthetic development of students, making it possible to distinguish the contribution of the
decorative arts workshops.

In summary, the mixed-methods design of this study was instrumental in providing a full
picture of how applied decorative arts can affect students' aesthetic taste. Drawing on measures
consistent with contemporary approaches in taste science, the study captured measurable aspects of
the aesthetic preferences for decorative arts based on quantitative methods employed alongside
qualitative descriptions of the experiences of students engaged in certain types of creative work.

Results. The results of the performed study on decorative applied arts and their role in
aesthetic education demonstrated very noticeable quantitative and qualitative data. One result of the
six-month course was that pre- and post-test scores revealed learning outcomes with respect to
aesthetic judgment and taste in students. Moreover, the qualitative data from interviews, journal
entries and final art projects further illuminated what aesthetic experiences students experienced in
engaging with decorated arts had meant to them or how they interact with their creative processes.
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The results of each of these questions are explored in detail in the respective subsections further
below, under the headings (1) evolution of aesthetic taste, (1) acquiring artistic skills, and (I1I) role
of cultural exposure in shaping aesthetics.

Changes in Aesthetic Taste. One of the main aims of this study was to explore whether
applied decorative art workshops would change the aesthetic preferences and judgments made by
students. The pre-test/retest design also indicated significant improvements in students' evaluations
of decorative art objects, therefore reflecting changes apparent in their aesthetic sensitivities after
participating in the workshops. Before the test, it was observed that students liked symmetrical and
simple decorative objects linking with the Western design aesthetics they knew more about. This
examination showed students refined sensibilities for aesthetics, as evidenced by their post-test
evaluations.

The results of the pre- and post-test comparisons are shown in Table 1. A paired t-test analysis
demonstrated that students perceived decorative art objects from non-Western traditions to be more
interesting and/or beautiful than they did initially for certain objects (e.g. Japanese ceramics,
African textiles). In the last of the tests (pre-post), only 35% of students rated a Japanese raku
pottery piece as "beautiful” or "balanced" before using it as exercises, against 70% after its use (p <
0.01). This was an indication that broader exposure to the traditions of art artworld developed his
aesthetic sensibility, enabling him to find value in forms and styles he had previously dismissed.

Table 1: Students' aesthetic evaluations of Western and non-Western decorative art objects

(n =120).
Test Western DAA Non-western DAA
Pre-test 78% 35%
Post-test 85% 70%
p-value 0.02 <0.01

Qualitative data (i.e. student interviews and journal entries) revealed that shifts in aesthetic
preferences were associated with these recordings. Several students reported that encountering these
new categories of decorative arts in the workshops had caused them to rethink their concepts of the
beautiful. A student wrote, "I had always assumed that the most wonderful things in life were
always symmetrical but growing up and working with ceramics and textiles showed me how
asymmetry makes a piece more special™ (student A, '24). These understandings were fairly typical
among most students, and illustrated how their practical engagement with applied decorative arts
informed their aesthetic sensibility.

Artistic skill development. Workshops affected the taste of students as well, but also had a
high impact on their technical artistic skills. Students were required to work with principles of art
such as balance, harmony and texture as they created decorative art objects. These skills were
assessed based on the students’ final projects as well as the critiques of a panel of skilled artists.

Results Table 2 evaluates the performance on the students' final project using an objective
grading scale based on originality, technical skill and aesthetic appeal. Table 2. Students, on
average, scored the highest on originality (M=8.5/10), followed by aesthetic appeal (7.8/10) and
technical skill (7.4 / 10). This reflects a high level of creativity and aesthetic judgment, but also
suggests that some students had difficulties in mastering the technical skill of decorative arts,
especially where precise craft was required; in fields such as ceramic and metalwork.

Table 2. Evaluation of students' final decorative art projects (n = 120).

Criterion Mean value (out of 10)
Originality 8.5
Aesthetic appealing 7.8
Technical skilling 7.4
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Conversely, student interviews typified that making decorative art objects was difficult, but
they found it rewarding. According to one student, “I came in (using this medium) struggling with
trying to make the clay do what | wanted it to do, and at times | have let the material guide my
process. The balance of being capable of precision and having a freehand in art” (Student B, 2024).
To me, that sounded like learning the technical skills of the decorative arts while acquiring the
aesthetic sensibilities required to make them.

Additionally, the artists on the review committee that judged the final projects observed in
many instances where the visual quality of objects overshadowed any technical deficiencies. As one
of the panelists said, “even though a few students we felt did not quite reach technical perfection (in
this can meaning loose, quirky, unconstrained by norms), an understanding for form color and
balance came through very clearly in the end pieces” — Panelist C, 2024 This observation fits in
with what the workshops as a whole aimed to promote — not technical proficiency, but the
cultivation of an aesthetic.

The Role of Cultural Exposure in Aesthetic Preferences Involved in this research was the
investigation of how exposure to other culture traditions in decorative arts affected the aesthetic
choice of students. Workshops ranged from Japanese ceramics to African textiles and Middle
Eastern metalwork, giving students ample opportunity to access global artistic traditions. This
cultural exposure had noticeable effects both in the pre- and post-test results as well as in the
qualitative data collected from students.

Discussions noted, post-test results revealed a large improvement in the student appreciation
of non-Western artifacts used for decorative art (Table 1). The students' journal entries echoed that
sentiment with numerous comments related to greater interest in art from other cultures. A student
expressed, "Prior to this workshop | had never really thought about what art is or where it comes
from or what it can mean in other cultures. I now see that art is a way of expressing identity,
history, and tradition; | want to learn more about it" (Student C, 2024).

And this surge in cultural awareness was also apparent in the final projects students submitted
for their final grades. A number of students merged non-Western artistic practice into their own
work, they combined a diverse array of cultural aesthetics to produce their individual and
experimental creations. Meanwhile one student won over the panel with an amazing interpretation
of a decorative vase by fusing together designs from African textile patterns and Japanese pottery
techniques showing creativity and accuracy in representing another culture. Panelist D, 2024 said,
"This is a great example of how students can use different traditions to make something completely
their own and be brilliant.

Melody Razak, an assistant professor of music education in the College of Visual and
Performing Arts and author on this paper, says that these findings coincide with previous studies on
the use of arts education to foster cultural consciousness. In using art from Eisner (2002) to discuss
this, Eisner talked about "art is one of the most potent forms by which cultures express their values
and beliefs" (Eisner, 2002), furthermore if students are exposed to a range of different types of art
than they may develop appreciation for more diverse aesthetics. The study supports the argument
made by Eisner that students who have experience of a broad scope of decorative art are more likely
to be nuanced and sensitive in their crafting of artefacts and receptive to using different cultural
aesthetics.

Interpretation Statistical Analysis. The results from the pre- and post-statistical analysis
helped to confirm the impact of workshops on students' education regarding aesthetics. Paired t-
tests were performed to test the significance of differences in pre- and post-test scores for balance,
harmony, and appreciation of culture as described earlier. The results indicated significant increases
in comprehension and contextual application of these principles, particularly concerning non-
Western art practices.
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For instance, in the category of “cultural appreciation” (i.e. the ability to identify and
appreciate decorative art objects from diverse world cultures), there is a significant improvement
between pre-test (mean 4.2 out of 10) and post-test scores (mean 7.1 out of 10; p < 0.001). This
indicates that the workshops were very successful in widening students' horizons with beauty and
cultural appreciation of diversity.

They also found that students who had no experience with decorative arts tended to improve
in their aesthetic judgments the most. The average post-test scores on "aesthetic judgment” (i.e., the
ability to evaluate decorative art objects based on aesthetic principles) of these students improved
by 3.5 points, compared with an improvement of 2.1 points for students who had past exposure to
the decorative arts (p < 0.05). The statistics indicate that the workshops made students who had
never considered the decorative arts more inventive in their awareness and understanding of art,
able to use wider cognitive landscapes post workshops.

Qualitative Themes and Reflexive Student Quotes. A thematic analysis of the qualitative
data from interviews with students and student journals indicated several key themes that illuminate
the influence of applied decorative arts on aesthetic learning. Done to death perhaps, but the
overwhelmingly major theme was around 'learning through making', the repeated mention of hands-
on practical aspects of workshops as being a crucial part of shaping one's Aesthetics. Several
commented on how making decorations had taught them to understand and appreciate the nuances
of form, texture and material in general. " | always wondered how much planning would go behind
something so ordinary as a vase ", commented one of the students. | now realize that every choice |
make, from the form to the glaze, all influences how my final product will look and feel”(Student
D, 2024).

A parallel theme had to do with cultural exposure and its role in broadening students' range of
aesthetic taste. In line with that, students themselves commented on how they had a newly found
respect for non-Western art and noted their workshops as ones challenging of Western perspectives
on beauty. This was a common thread in their final project work and often, it would manifest itself
through the mixture of cultural aesthetics. A second student called their project, "an homage to both
African and Japanese art, seamlessly combining the strong patterns of African textiles with the
delicate shapes in Japan pottery™" (Student E, 2024). The combination of different artistic traditions
was a theme in many of the final projects, emphasizing how these students were able to utilize
diverse cultural influences in their creative process.

To conclude, results of this study/book: identify the profound role applied decorative arts can
have on shaping the aesthetic taste of students. By actively working in different aspects of art
practices, students had a deeper connection with aesthetics that could be attributed towards their
common creative output. These results suggest that the joining of decorative arts with curricula may
have the double impact of improving artistic skill as well as contributing to an awareness of cultural
respect, thus promoting the cultivation of students' aesthetic senses. Arts education is not just about
making art—it is also about making meaning (Winner & Hetland, 2008); the present study suggests
that applied decorative arts are epigenetic experiences in changing the students’ conceptions of
beauty and creativity.

Discussion. The results of this research contain important implications for the relations
between instruction in applied decor, and student’s aesthetic taste. While the quantitative and
qualitative results offer a comprehensive view of how engagement with decorative arts affects
students' sense of beauty, faculties to judge art critically, and cultural competences. These findings
are in keeping with existing research on arts education and help to further justify the impact that
participatory art making can have upon aesthetic development.

One of the major contributions to this study is its visual work towards expanding student
preferences for aesthetic in applied decorative arts specifically for non-western art forms. Overall,
important gains were made in the students' post-test appreciation of non-Western decorative arts, a
discovery that implies exposure to broader stylistic traditions has the potential for building a less

biased and more sophisticated understanding and interpretation of beauty. These results are also
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consistent with the work of Winner and Hetland (2008), who suggest that arts education could
potentially “foster a receptiveness to alternative cultural perspectives” as well as “broaden students’
horizons in via exposure to numerous examples of artistry”. The workshops developed in this study
enabled students to experience a range of art forms, not only enriching their capabilities and
understanding of technical and aesthetic practices, but also broadening their insight into cultural
histories and perspectives.

Thus, through decorative arts, even the formation of aesthetic taste of students becomes a fact
in favor of introducing such disciplines into educational plans. The functional nature of the
decorative object has historically relegated decorative arts to a position as secondary to fine arts
within the educational context of art. Moreover, this study provides an alternative perspective to the
traditional belief that the decorative arts do not provide opportunities for students to learn about and
apply aesthetic principles in a hands-on context, from how best design something they will use and
wear every day. This is rooted in Eisner (2002) who asserts that “the arts afford ways of knowing,”
specifically when they are experiential and creative disciplines that provide opportunities for
problem solving and critical thinking. Through the workshops, students were encouraged to formal
aesthetics choices in each step of their creative procedure, which was aimed at fostering their
understanding of design principles — fundamentals like balance, harmony and texture.

The enhancement of the student’s aesthetic judgement in their final projects confirmed to be
an efficient etnodidactic method realized by applied decorative arts. Beyond their creative talent is
the demonstration that teaching the practices of decorative arts helps to break through our
Eurocentric standards and norms. For instance, African textile patterns are combined with Japanese
pottery techniques in the unique work of an individual student that serves as a model for how
students can reflect on their own cultural inheritance and surroundings to begin defining a personal
aesthetic. This corresponds to the thesis advanced by Hetland et al. Hetland et al., 2007) have
reported that “the arts offer students ways to understand and make meaning of the world and their
place in it. The final projects showcased not simply skill but also cultural awareness—proof that the
aesthetic values and principles they encountered in the workshops had taken root, shaping their own
artistic orientations.

There is also a notable increase in the mastery of technical skills by students, although many
struggled with the more intricate elements, particularly for some art and technology subjects like
ceramics and metalwork. This seems to say that the decoration of arts often amplifies quality, but
technical skills need more time and practice. This point became particularly underlined as the
students discussing their learning with issues of live encounters (as indicated in their interviews)
they reinforce the idea that touch based engagement is important to get a handle on this fine degree
and detailed art forms. This result aligns with Dewey's philosophical stance that artistic creation is
action/experiential learning and doing assists in the ongoing formation of deep-rooted
understanding and appreciation (Dewey, 1934). As students worked directly with the objects they
were creating, they came to appreciate form and materiality more broadly, underscoring how
applied arts contribute meaningfully to the aesthetic development of learners.

The findings further indicate that the extent of improvement in students' aesthetic judgment is
conditional on their pre-level exposure to decorative arts. In fact, the biggest leaps were made by
students with no decorative arts background — meaning this could be for a lot of these people one
of their first serious exposures to applied arts. It brings home the point that the elementary school
system should provide a theater beyond their arts education, for such an awareness to start early. |
am aware that being introduced to a variety of art forms is beneficial for the more advanced
aesthetic development yet-to-come. One of the key arguments Eisner (2002) makes is, "since
artistic literacy and creativity depend upon developing a base upon which to construct it [sic],
students should profit from exposure to the arts as early in their school experience as possible™
(Eisner, 2002). The large improvements found in this study, particularly among novices, suggest
that applied decorative arts may have a key role to play as aesthetic literacy training.
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The effect of culture in determining aesthetic taste was perhaps the most startling message
from this study. They expanded their aesthetic preferences, as well deepened the student's cultural
understanding of its background by gaining exposure to art from different cultures. This aspect is
even more relevant today in the contemporary world, where due to increasing globalization,
learning and understanding about cultural diversity has become increasingly essential. The study
adds to the calls for arts education that goes beyond Western art as when there was a rise in the
post-test appreciations of non-Western forms. As Eisner (2002) suggests, “Art has the capacity to
reach across ideological boundaries and allow us to recognize and value the visions of other people
as creations superimposed on our own. These findings position the decorative arts, with their rich
cultural foundations, as a strong vehicle to achieve this type of cross-cultural understanding.

These are consistent with existing research on the benefits of arts education and provide new
evidence of the role of decorative arts within this field. These findings are consistent with the
general literature on the benefits of arts education in enhancing creativity, critical thinking and
cultural awareness. Still, this research narrows the discussion focusing on decorative arts which has
been not focused with past research. These results indicate that applied decorative arts serve to
uniquely offset the educational challenge of engaging students with principles of beauty, in the
context of a practical cultural milieu.

The constraints of this study should also be considered. Although the number of participants
(120 students) was quite adequate to obtain a good amount of data for proper analysis, we are
unable to generalize these conclusions about grade 11 and 12 biology students to high school
students in their first two years or residing elsewhere. Future research could extend our study to
different educational institution and age groups to explore whether there are some constants
underlying the findings. The workshops also resulted in the enhancement of visual appeal, although
research measuring whether these changes are retained long term is yet to be explored. Future
research might consider whether changes in aesthetic taste in the study are long-lasting, and how
they relate to later engagement with arts among students.

In summary, the book presented in this paper also showed that applied decorative arts had
played a central role in formulating the aesthetic sense of students. The workshops engaged students
in diverse artistic traditions and creative methods, not to perfect techniques or develop technical
skill alone, but to open eyes and expand horizons of ways of seeing, admiring, actualizing: using
hands-on experience in a creative process for opening minded new aesthetics... opening space for
appreciation of differences. The more provenance of decorative art is taught, the steeper will be the
trellis that supports banner star into new realms of creativity, culture and beauty industry in material
hand-made to physical human form. Educators can equip students to traverse a more challenging
and interconnected world through the understanding of, and benefitting from, decorative arts.

Conclusion. The place of applied decorative arts in determining the taste of students has been
explored, offering an alternative view on how craft and design work together within a broad
context. The results show activities in the workshops of decorative arts led to a greater appreciation
by students of other works of art but also higher qualifications for aesthetic judgment and creativity.
Through exposure to Western and non-Western traditions of beauty the students began to shift away
from Western-centric aesthetics toward something broader and that stemmed from two aesthetic
realms. It is an important result that the perception of beauty expands, particularly in a world that
has little by little been globalizing as well as cultural exchanges among populations become more
and more frequent.

However, this research is novel in it specifically focuses on the decorative arts rather than fine
art which generally receives more educational attention. Thus, adding to the movement recognizing
the function of decorative arts in education as discussed in Rabka (2016), this research seeks to
evolve from a minimalist approach provided by canonical thinkers and develop into promoting
more inclusive and holistic educational strategies aimed at making accomplishment nobler. The
results indicate how the decorative arts offer a special skill set involving concrete, cultural

experiences to better understanding of aesthetic formation in theory. It also highlights the need for
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non-Western art traditions to be included in course work so that a wider pool of students can
become more culturally knowledgeable.

The current study therefore opens further research, which can usefully investigate longitudinal
impacts of decorative arts education. Although this study focused on rapid changes in aesthetic
appreciation, future work that examines the long-term effect of exposure to decorative arts on
developing students' overall creative aptitude and cultural competence would also be useful.
Secondly, there is an opportunity to develop inquiry questions that investigate the use of decorative
arts across other aspects of curriculum like history and culture studies so as to offer a truly cross-
curricular education. With the significance of arts education preventing to be given more
recognition, continuous research on this will help in developing better and inclusive arts programs
which would cater to different needs of students.
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TRADITIONAL AND MODERN METHODS OF TEACHING MUSIC DISCIPLINES

Abstract

The article discusses the relative efficiency of classical and innovative methods in teaching
musical subjects. They examine traditional approaches behaviorists champion, such as drill-and-Kkill
repetition and one-on-one instruction, with newer ones blending creativity and collaboration in
technology-rich learning spaces.

Findings suggest that traditional methods outperform new, as technical capabilities in the
application of creativity and student self-ability. Yet, the results imply that traditionally is not quite
adequate while modern is not much of a success personally so blending both classical and modern
technologies would offer more advantages as an improved curriculum model. This entry is unique
in that it provides an all-encompassing analysis, which the study explains can necessitate a balance
between these including and excluding methods of music education.

Further study is warranted to explore the effects of these approaches on professional practice
and how technology can optimally be integrated in music education while ensuring technical
proficiency. This work advances growing dialogue surrounding music pedagogical practice,
establishing a focused base from which educators can develop an informed response to the
emergent challenges facing modern music education.

Keywords: traditional music education, modern music pedagogy, music teaching methods,
creative exploration in music, technology in music education.
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